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The Spencer Academies Trust has delegated Full 

responsibility to the Local Governing Body (LGB) of 

Wyndham Spencer Academy for this Policy. 

 

It is the LGB’s responsibility to ensure this Policy is 

implemented and reviewed in accordance with 

statutory and legislative arrangements. 

 

The Spencer Academies Trust may, on an annual, 

basis undertake audits to confirm that appropriate 

arrangements are maintained by the Academy. 
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Legislation  
This policy is based on requirements set out in the statutory framework for the Early Years 

Foundation Stage (EYFS) that applies from September 2021. 

 

Policy Aims  
In line with the requirements set out in the statutory framework for the EYFS, this policy aims to 

ensure: 

• quality and consistency in teaching and learning so that every child makes exceptional 

progress and no child gets left behind; 

• all children have access to a broad and balanced curriculum that provides them with 

opportunities to acquire a range of knowledge and skills needed to make exceptional progress 

through school and through life; 

• a close working partnership between practitioners and parents*; 

• every child is included and supported through equality of opportunity and anti-discriminatory 

practice. 

 

*Note, ‘parent’ is used throughout this document to refer to all carers of children in our EYFS.  

 

https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2/
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2/
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1. Our core purpose  
 
 

 
 

Our intent for the EYFS   
 

Every child within our Wyndham Wonderland is unapologetically unique. We know that each 

deserves the best possible start in life which is why, in partnership with parents, we strive to provide 

our children with the support that enables them to make exceptional progress from their start points, 

building positive relationships and enabling environments in which every child feels safe, secure 

and treasured as an individual. 

 

Throughout the EYFS, our children grow as explorers who exhibit the characteristics of effective 

learning through all seven areas of learning and development 1.  

 

 

 

 

 

 

 

 

 

 

 

These enduring characteristics lead to our children becoming lifelong learners who possess 

excellent executive function and self-regulation skills.  

] We listen to the stories of GREAT explorers. 

] We champion their causes… before adopting our own.  

] We tap into our own inherent curiosity. 

] We ask ourselves, ‘What question is inside you?’ 

] Then, we go out there and discover it for ourselves. 

(But we don’t forget to tell others all about it!) 
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2. Overarching principles  

 

Four guiding principles shape our practice in the EYFS:

 

 
Image taken from Birth to 5 Matters 2 

 

We acknowledge that children’s development does not occur in a predictable linear progression, but 

in a web of multiple strands, with rates of progression varying between each, subject to influencing 

factors both within and outside of the child 2. One thing is for certain, to bring about learning and 

development and to help recognise their uniqueness, every child needs opportunities to 

interact in positive relationships within enabling environments. 
 

 



 

5 
 

 

3. Structure of the EYFS  
 

Nursery - Foundation Stage 1 (FS1) 

 

In FS1, we offer parents four timetables so that they are able to choose the most suitable for them.  

 

Session Total hours  No. of staff with 

‘full and relevant’ 

EY qualification 

Mornings 15 hours 2 

Afternoons 15 hours 2 

Start-of-week (Monday, Tuesday and 

Wednesday morning) 

15 hours 2 

End-of-week (Wednesday afternoon, Thursday 

and Friday) 

15 hours 2 

Full week   30 hours  2 

 

Note, at any one time, the maximum number of children we have is 26. 

 

Throughout the week, our children in FS1 are supported in their learning and development by a 

teacher with QTS and a Learning Ambassador with a ‘full and relevant’ Level 3 early years 

qualification, aside from when our teacher takes PPA time. In this instance, there are two Level 3 

Learning Ambassadors supporting our children in their learning and development.  

 

 

Reception - Foundation Stage 2 (FS2) 

 

FS2 houses two classes of 30 children. Both are supported by a teacher with QTS and a Learning 

Ambassador, aside from when our teachers take PPA time. In this instance, there are two Learning 

Ambassadors supporting children in their learning and development, at least one has a full and 

relevant Level 3 early years qualification.   

 

 

Every child within our EYFS is assigned a key 

person who makes essential connections with them 

from the moment they enter Wyndham Spencer 

Academy. They work with parents to ensure that each 

child’s care and learning is tailored to meet their 

individual needs, and ultimately, endeavour to make 

sure every one of our children feels known, 

understood, cared about and safe 2. 
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4. A ‘world class’ curriculum 

 

Where do our children need to be by the end of the EYFS? 

 

The statutory framework for the EYFS includes seven areas of learning and development that are 

equally important and inter-connected. Three areas, known as the prime areas, are seen as 

particularly important for igniting curiosity and enthusiasm for learning, and for building children’s 

capacity to learn, form relationships and thrive which is why they form a large part of our focus. 

 

The prime areas are: 

• Communication and language 

• Physical development 

• Personal, social and emotional development 

 

The prime areas are strengthened and applied through four 

specific areas: 

• Literacy 

• Mathematics 

• Understanding the world 

• Expressive arts and design 

 

The level of development our children are expected to have attained by the end of the EYFS is 

defined by the Early Learning Goals (ELGs) set out in the EYFS statutory framework. Although the 

ELGs do not form our curriculum, all members of staff in the EYFS, and teachers as subject leads, 

have worked to develop a strong understanding of them so that together, we can assure our 

curriculum offer supports our children to achieve them by the end of the EYFS, preparing them for 

life in Year 1 and beyond.     

 

How do we plan to get them there? 

 

Our WONDER curriculum is a top-level plan of everything we want our 

children to experience, learn and be able to do in the EYFS, prioritising the 

development of communication and language.  

Scan the QR code to see non-statutory guidance from Development Matters 3 

used, ‘The curriculum: what we want children to learn’. 

 

To design a ‘world-class’ curriculum, our EYFS practitioners, Curriculum 

Directors and subject leads worked together, considering the individual needs, 

interests and development of our children.  

Scan the QR code to view our WONDER curriculum concept map. 

We acknowledge that our plans need to be flexible as young children do not 

develop in a fixed way, but we still work to ensure they are carefully sequenced, 

understanding how children build knowledge over time.  
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Our curriculum prioritises the development of 

communication and language as we know it 

provides the foundations for learning and thinking and 

underpins the development of later literacy skills, 

especially for our children from disadvantaged 

backgrounds 4. We have embedded shared reading 

and storytelling and explicitly extend children’s 

vocabulary in our curriculum of rich and varied 

experiences.  

 

Please note, although there is limited evidence about 

how best to improve children’s vocabulary, we look to 

the Preparing Literacy Guidance Report from the 

Education Endowment Foundation (EEF) 4 to: 

• provide our children with a rich language environment (our implicit approach) as well as 

directly extending our children’s vocabulary (our explicit approach); 

• carefully sequence high-frequency words for explicit teaching (see Figure 1 below); 

• develop a number of words children know (breadth) and their understanding of relationships 

between words and the contexts in which words can be used (depth); 

• provide multiple opportunities to hear and use new vocabulary.  

 

 
Most importantly, we prioritise high-quality interactions with our children and use both guided 

interaction and sustained shared thinking to help us structure these interactions. Above everything 

else, it is our commitment to inclusion - identifying, understanding and breaking down barriers to 

participation and belonging - that shapes our every interaction with our children 2.  
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5. Pedagogy 

 

In considering ‘how’ we can offer our children the learning opportunities 

outlined in the curriculum, we consider how our children learn best.  

Scan the QR code to see non-statutory guidance from Development Matters 3 

used, ‘Pedagogy: helping children to learn’. 

 

The Characteristics of Effective Learning (CoEL) describe the behaviours children use in 

order to learn.  

 

Playing and Exploring (engagement) 

• Finding out and exploring 

• Playing with what they know 

• Being willing to ‘have a go’ 

 

Active Learning (motivation) 

• Being involved and concentrating 

• Keep trying  

• Enjoying achieving what they set out to do 

 

Creative and Critical Thinking (thinking)  

• Having their own ideas 

• Making links 

• Working with ideas 

 

These behaviours are explicitly praised in line with our school’s GREAT expectations so that children 

develop a strong awareness of what learning behaviours they need to exhibit to make progress in 

all areas of learning and development.  

 

We know children’s self-regulation skills affect their ability to manage these behaviours and 

aspects of their learning. There are indications that children from disadvantaged backgrounds are 

more likely to begin Nursery or Reception with weaker self-regulation than their peers 3, but it has 

been shown that children as young as three can begin to self-regulate, which is why our focus on 

self-regulation begins in FS1. Self-regulation depends on, and grows out of co-regulation, where 

our key adults first work very closely with their children together towards a common purpose. Over 

time, with consistent practice, this will shift from co-regulation between key person and child to the 

child’s self-regulation 1.

 

Considering all of the above, we ensure our pedagogy is a mix of different approaches, 

acknowledging children learn through: 

] Direct teaching 

] Adult modelling  

] Observing each other and guided learning  

] Play in an enabling environment  
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I. Direct teaching  

 

FS1 exemplar timetable 
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FS2 exemplar timetable 
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Our weekly timetables are designed to bring our WONDER curriculum to life and ensure we make 

every moment count.  

 

Using our concept map and independently-reviewed, evidence-based programmes, we design 

learning episodes (direct teaching opportunities) to develop our children’s:   

➢ personal, social and emotional development, utilising SCARF 5 (see details within our PSHE 

and RSHE policy); 

➢ physical development, utilising our PE curriculum, Dough Disco and Squiggle 6 

➢ early reading, utilising Little Wandle 7 (see details within our English Policy);  

➢ capability and motivation to write, utilising the EEF Preparing for Literacy guidance 4 and NHS 

guidance on handwriting development 8 (see details within our English Policy); 

➢ early mathematics, utilising the National Centre for Excellence in the Teaching of 

Mathematics’ (NCETM’) Mastering Number programme 9 and Early Years support and 

Learning Trajectories 10 (see details within our Mathematics Policy, 2022); 

➢ understanding of the world; 

➢ expressive arts and design. 

 

In FS1, we endeavour to ensure a strong foundation 

for our children’s development in the prime areas of 

learning and development. As evident in our 

timetable, it is these areas that form the largest part 

of our FS1 curriculum and therefore opportunities for 

direct teaching, adult modelling and guided learning 

within provision.  

 

 

 

 

 

 

 

 

As children progress through the EYFS, and as their 

development allows, we give greater focus to 

teaching the essential skills and knowledge in the 

specific areas of learning, supporting our children to 

prepare for Year 1 and beyond.  

 

 

 

 



 

12 
 

 
Regardless of the stage children are at, we ensure that planned moments of direct teaching are sequenced in a logical progression, systematically 

and explicitly throughout the week, term and academic year so that all of our children can acquire the intended knowledge and skills.  

 

Example of our curriculum sequencing  
 
 

 
 

Example - FS2 Autumn 1 to 2 progression  
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II. Adult modelling and guided learning 
 

We know warm, trusting relationships with knowledgeable adults support our children’s learning more effectively than any amount of resources 2. 

To ensure the most effective deployment of our Learning Ambassadors throughout the week, we provide them with individualised timetables to 

supplement the weekly timetables. These support them in knowing their specific role in guiding learning throughout each day. 

 

 
 

As evident, we plan to guide learning in continuous provision and in daily Linked Provision activities, addressing specific gaps in knowledge or skill 

development (see Section 6, ‘Assessment’). (This is not taking away from our adults knowing when to stand back, when to interact and how to 

respond to the child.) These adult-led activities are not ‘play’ but are most effective when using some features of it to engage and motivate children, 

with elements of choice, hands-on experience, connections to children’s interests, and enjoyment 2.
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III. Play 
 

Children have a right to play (United Nations 

Convention on the Rights of a Child, 1989): it 

is vital to their wellbeing, learning and 

development. As children play, they immerse 

themselves in what interests them the most 

and in the process, find out about themselves, 

others and the world around them. In play, our 

children are able to experiment with 

confidence, take risks and challenge 

themselves at the limits of their capabilities 

without the fear of failure 2.  
 

Our children become deeply involved in play as they build on existing learning through interaction 

with our environment, their peers and a playful adult. Through connection-making and application, 

our children can work to develop mastery of key concepts within our curriculum which is why 

we devote ample time to this in our daily timetable (detailed as ‘Discovery Time’ / exploration).  

 

Staff in the EYFS have a deep understanding of how different types of play support our children’s 

learning and development in different ways. For example, sensory play, exploratory play with 

objects, schematic play, symbolic play, pretend play, cooperative role play, fantasy and superhero 

play, physical play, rough and tumble play, risky play and digital play 2.  

 

IV. Our enabling environment  
 

We are confident that our environment is an inspirational place to learn. It works to enhance learning, 

build collaboration and promote our Wyndham values. Our commitment to inclusion permeates 

the structuring of it. 

 

 

Anni McTavish says that our imagination can be 

thought of as a muscle that we need to exercise to 

develop its strength. She stresses that the sort of 

thinking a scientist or engineer would use is the 

same sort of thinking our children explore when 

engaged in imaginative play, highlighting that being 

able to do this is a vital, life-long skill. And so, we 

carefully organise our ‘Wonderland’ environment 

to enable high-quality, imaginative play.  
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Our Wonderland: 
 

 is an imaginary place of delicate beauty, 

built and evolved by our children from 

day to day; 

 has potential for exploration and 

discovery – it is open to interpretation; 

 appears uncluttered and minimalistic but 

has resources that stimulate curiosity 

and enquiry; 

 allows for connections to be made within 

and between areas; 

 allows for communication and 

collaboration at the centre; 

 makes palpable what is usually invisible 

(i.e. joy, affection, autonomy, possibility, 

individuality, belonging).  

 

We ask that all adults entering Wonderland ‘stop, watch and wonder’, appreciating that our 

children have responsibility for their play spaces within it, and that when planning to join play, do so 

sensitively so that learning can be extended and adult-led, not interrupted and adult-influenced 11. 

(When we leave room for imagination, wondrous things happen!) 

 

Our Wonderland environment works to extend learning beyond our direct teaching and adult 

modelling. The carefully-constructed provision within it can be viewed as a pyramid 11.  

 

▪ We start the academic year constructing our basic 

provision (the ‘backbone’ of our provision). This includes the 

resources linked to ‘expected’ ages and stages of development 

and begins with us knowing our context. These stay the same 

for the entire year.  

Once we have conducted our first set of assessments, we begin 

to apply our knowledge to develop the following areas of 

provision. 
 

▪ Our continuous provision, which includes the resources 

linked to our initial, and then ongoing, assessments of our 

children, matching their attainment and learning preferences. 
 

▪ Our enhanced provision, which includes areas of our 

provision that we enhance with objects or prompts, supporting 

our children’s interests or encouraging investigation and 

questioning, or with resources that support the teaching of a 

specific skill or concept.  

▪ Our linked provision, which is the provision that we link 

to a need identified by our observation and assessment. 

Adult 
/Linked 

provision

Enhanced 
provison

Continuous 
provision

Basic provision
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The displays throughout our Wonderland environment deliberately connect our learning spaces 

with pedagogy. We know a high-quality learning environment not only sends a clear message that 

excellence is prized in our EYFS, but also serves as a multiplier for excellence to be achieved 12.  

 

Firstly, our WONDER Walls celebrate each of our children and the work they have produced 

throughout the week. All work from the wall and from their WONDER Trays is collated in their 

personal Boxset Folder which is celebrated with parents each term before it is taken home at the 

end of the year.  

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

The children are at the centre of the creation of this display with the ‘wow factor’ coming from the 

content and not the dressing of it. It is their own work that shines out and works to motivate both 

themselves and their peers to engage deeply in the provision and aim and attain high.  
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In FS1, mark making is especially celebrated, working to develop the motivation to write from the 

earliest stage knowing our children often enter Wyndham lacking this due to poor start points in 

physical development. 

 

Our Maths and Phonics Series Boards detail connected steps that are taken through each series 

of learning. They work to develop our children’s understanding in the process of learning, supporting 

both current and pertinent prior learning.  
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In FS2, our Knowledge Navigator sets out the most important, useful and powerful knowledge our 

children need to acquire on a single display. It provides a visual resource and reference to scaffold 

learning, supporting children to elaborate on the knowledge presented and answer ‘why’ questions.  

 

 
Like the rest of our Wonderland environment, these displays are ‘print-rich’, rather than being full of 

print, meaning the print displayed is engaging, meaningful and relevant to our children and they are 

involved in the creation of it 11.  
 

 

In addition to this, we display sentences stems throughout our environment to act as visible 

reminders of the language structures we expect our adults to model with our children.  
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6. Assessment  

 

Effective assessment is about noticing what children can do and what they know 

and is an integral part of the learning and development processes.  

Scan the QR code to see non-statutory guidance from Development Matters 3 

used, ‘Assessment: checking what children have learnt’. 

 

Within the first six weeks that our children start in Reception, we administer the Reception Baseline 

Assessment (RBA) which supports the creation of school-level progress measures, showing the 

progress our children make from reception to the end of key stage 2. From then, we closely observe 

our children in play and in direct teaching, all the time considering whether they are accessing our 

ambitious curriculum.  

 

Ongoing formative assessment is at the heart of effective early years practice. The observation, 

assessment and planning (OAP) cycle highlights our approach to formative assessment. 
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From the offset, we take a positive approach to observation that is child-centred, strengths-based 

and holistic 2 - we tune into each child, looking to ‘remark on the remarkable’. By doing this we 

can regularly celebrate small milestones in learning and development together with parents, using 

Class Dojo Portfolios as a mechanism for this.   

 

We acknowledge some of our children will benefit from additional support in order to get the most 

out of the opportunities we provide. And so, we also look to identify those at risk of falling behind in 

our whole-class marking with great urgency so that we can swiftly shape the daily interactions and 

teaching and learning experiences discussed to support these children to ‘catch up’ with their peers.  

 

 
Children learn and develop more from birth to five years old than at any other time in their 

lives. We acknowledge that if children are at risk of falling behind the majority, the best time to 

help them to catch up and keep up is in the early years. It is our professionally-informed 

knowledge of child development that supports our accurate interpretation of our children’s 

development and learning and most effective planning for next steps. We involve our parents in this 

process as we know if parents can be supported to recognise their children’s progress and 

understand their needs, they can also be supported to plan activities that will continue their child’s 

learning and development.  
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In addition to whole-class marking, the other means to record our observations can be shown in a 

simple table. Each allows for analysis that informs planning for the experiences and opportunities 

we provide, the learning environment we develop, the routines we adopt and the roles we allocate 

to our practitioners.  

 

 Daily Weekly Half-termly Termly 

FS Whole-class marking 

within learning episodes 

across all areas of 

learning and 

development  

 

Independent work 

captured on WONDER 

walls, in WONDER 

trays, then in Boxset 

Folders 

Group-marking 

within reading 

sessions 

Additions to Class 

Dojo portfolio that 

‘remark on the 

remarkable’ 

 

1-2 entries in our 

Boxset Books, 

evidencing 

progression in writing 

 

Specific 

to FS2 

Records of ‘keep ups’ in 

phonics and 

mathematics  

Note, 3 x group 

reading sessions 

(focusing on 

decoding, prosody 

and comprehension) 

  

Little Wandle 

assessment during 

summative 

assessment and 

review week (Week 

6)  

Foundations of 

maths for life 

assessment on 

concepts taught 

 

 

 

At the end of the EYFS, with the 

support of our parents, we 

complete the EYFS Profile 

(EYFSP) for each child, indicating 

whether they are at the ‘expected’ 

or ‘emerging’ level for each of the 

17 ELGs. The profile is 

moderated internally (referring to 

the Development Matters 

guidance) and in partnership with 

other local schools, to ensure 

consistent assessment 

judgements.  

 

 

EYFS profile data is submitted to the local authority and is shared in professional dialogue with the 

Year 1 team as part of our comprehensive summer transition package which looks to support the 

development of the Year 1 environment, pedagogy and practices to ensure a successful transition 

for all of our children. 
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I. High-quality, targeted support  
 

We endeavor to identify our children’s special educational needs quickly so that we can consider 

what specialist support might be required to access our ambitious curriculum, including that from 

external agencies where appropriate. 

  

Based on our strong knowledge of the 

community we serve, and the children within it, 

we know that our children typically have poor 

start points in communication and language 

development which influences the targeted 

support we offer from the beginning of each 

academic year.  

In addition, it must be noted that many of our 

children’s home language is not English. 

Therefore, we must take reasonable steps to 

provide opportunities for them to develop and 

use their home language in play and learning, as 

well as learn and reach a good standard in 

English language so that they are ready to 

benefit from the opportunities available to them 

in Year 1 and beyond.   

 

Using information gathered from further assessments, we plan for interventions that are targeted at 

specific children. Once up and running, we continually monitor their effectiveness and intensity. The 

particular interventions we offer are part of evidence-based programmes that have been subject to 

rigorous, independent review.  

 

In the first half term, all children in our EYFS take a Language 

Screen assessment aiming to accurately identify language 

difficulties. It provides us with information on four areas: 

expressive vocabulary, listening comprehension, receptive 

vocabulary and sentence repetition.  

 

 

The Nuffield Early Language Intervention (NELI) was developed knowing that identifying 

children’s language needs early and providing them with targeted language 

support could ensure they have the fundamental foundations needed for 

good language and social and emotional development as well as later 

literacy and numeracy skills.  

Where children in FS2’s language skills are identified as a cause for concern 

within the Language Screen, they will be targeted to take part in a 20-week 

programme led by one of our practitioners trained in delivering NELI.  
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We recognise many of our children may also require Speech and Language therapy. Only some 

of our children are fortunate to have external involvement through the NHS, and so we look to offer 

this in house through a trained speech and language practitioner.  

 

Where children are at risk of falling behind in early reading, writing or mathematics, we offer 

individual ‘keep-up’ support in the form of short five-minute daily sessions. We do not remove them 

from learning episodes as doing so risks them falling even further behind their peers.  

 
After working closely with an Autism Advisor, two of our practitioners were trained in Attention Autism 

(a learning approach created by speech and language therapist Gina Davies) and so are in a 

position to offer our children Attention Therapy. This approach aims to develop natural and 

spontaneous communication skills and although developed for autistic children, supports many of 

our children to increase attention, particularly during direct teaching, adult modelling or guided 

learning opportunities.  

 
A few of our children will be in receipt of Intensive Interaction – an approach designed to help 

children at very early levels of development and those who have autism. It looks to teach the pre-

speech fundamentals of communication. 
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7. Partnership with parents  
 

As highlighted throughout, it is vital that we have a strong partnership with our 

parents as this sets the scene for children to thrive in the early years.  

Scan the QR code to see non-statutory guidance from Development Matters 

used, ‘Partnership with parents’.  

 

 

We recognise that our children learn and develop well 

when there is a strong partnership between our staff and 

parents as our parents make a crucial difference to 

their children’s outcomes.  

 

As has been detailed, each child is assigned a key 

person who provides the essential link between home 

and school. Parents are kept up-to-date with their child’s 

progress and development through weekly Class Dojo 

messages, Portfolio submissions and termly 

parents’ evenings. The progress check and EYFS 

profile submitted at the end of the year also serves to 

provide parents with a well-rounded picture of their 

child’s knowledge, understanding and abilities. 

 
 

Throughout the year, if a child’s progress in any prime area gives cause for concern, our key adults 

discuss this with their parents and agree how best to support the child, including guiding them to 

engage with more specialist support, if appropriate. They may offer parent workshops, providing 

practical strategies to support their child’s learning and development in the home, or tailor school 

communications via Class Dojo so that they are even more personalised to this. 

 

To support parents to engage with these aspects, we work to identify any potential factors which 

may cause disengagement from education 2 eg. social attitudes, physical barriers due to disability 

or illness, communication barriers including EAL and own previous experiences of education. By 

doing this, we can look to develop a shared language, continually adapting the way we work to 

accommodate our diverse families’ needs. Our parental engagement team at Wyndham support 

us to critically review our approaches to working with parents in this way. They focus on areas that 

have better evidence; talk to parents who are less involved about what support they would find 

helpful and plan and monitor progress towards our school aims. 

 

As evident, carefully consideration of how we engage parents begins from the very first moment 

they connect with Wyndham… 
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8. Transitions 
 

High-quality transitions recognise the importance of our children feeling ‘known’ 2. We 

recognise two very important transitions in the EYFS: the transition into Wyndham Spencer and the 

transition from Reception to Year 1. We know that while some of our children will have the resilience 

to cope with change, some of our children may be vulnerable at times of transition. This is particularly 

the case for those new to school considering we have a high proportion of children: whose English 

is not their first language, who have additional needs and who have already had to cope with so 

much change in their young lives. As a result, we work to ensure all children feel welcomed, can 

gain a sense of belonging and are helped to settle.  

 

We do this by: 

➢ conducting home visits prior to starting at Wyndham, meeting all of our children and their 

families in a setting where they are known, confident and comfortable;  

➢ speaking to prior settings and any external involvement, eg. speech therapists, gathering 

perspectives of all who have worked with our children up to that point; 

➢ beginning with a reduced timetable, the first session being a short ‘stay and play’ with 

parents so our children’s first experience of Wyndham is with a familiar, trusted adult, 

followed by repeated opportunities for relaxed contact with the other children and adults in 

the setting over the course of a week. (This increases to a full-time timetable as soon as our 

children are ready). 

 

These activities give our children additional 

time to adjust to the changes ahead and 

prioritise their emotional development and 

wellbeing 2. They also provide us with time to 

collate as much information around our 

children as we can prior to starting so that we 

can plan to meet every child’s individual 

needs most effectively, making key decisions 

about our environment, pedagogy and 

practices. 
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We also begin considering the transition for our Reception children to Year 1 from the start of the 

year, acknowledging transition is a process, not an event. We work closely alongside the Year 1 

team  to ensure the environment, pedagogy and practices are not too developmentally different from 

those in our EYFS. This does not mean that what they will learn will be the same, but that how they 

learn will feel familiar. Play is still vital for children in KS1 if they are to continue to learn skills, 

strategies and attitudes that adult-led learning simply does not teach 2.  

 

See further details in our whole-school transition policy. 

 

 

 

 

9. Safeguarding and welfare procedures    
 

We know our children learn best when they are healthy, safe and secure, when their individual needs 

are met, and when they have positive relationships with the adults caring for them.  

 

We promote good oral health, as well as good health in general, as part of our WONDER 

curriculum. We talk to our children about the effects of eating too many sweet things and the 

importance of brushing teeth, offering visits from both a local dentist and a doctor. We follow 

statutory guidance for safety around supervised tooth brushing. 

 

The rest of our safeguarding and welfare procedures are detailed in our whole-school safeguarding 

policy. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.gov.uk/government/publications/covid-19-supervised-toothbrushing-programmes
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